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For decades, education experts have debated the “right” approach 

for teaching young children how to read. In these discussions, early 

childhood education researchers have considered developmental 

procedures; teaching strategies; and, most recently, data from 

neuroscientists. Based on this information and on the advice of literacy 

experts, many early learning programs are choosing to use the body of 

literature defining the science of reading to inform their strategies for 

improving children’s literacy rates. As a result, early learning programs 

have started to focus on how curriculum and assessment tools 

incorporate this research to help them reach their goals. 

While the arguments for which approach is best have polarized the 

educators and administrators who support them, Teaching Strategies’ 

view of teaching young children to become competent and confident 

emerging readers has remained constant: literacy is about letters, 

their sounds, and how those sounds and letters form words. It is about 

understanding the meaning of words and seeing how they relate to 

what a child already knows and is yet to know, and it is about falling 

in love with reading. This position on literacy for young children is 

supported by the literature on the science of reading. 

Programs that use The Creative Curriculum® for Preschool as their 

comprehensive curriculum, GOLD® as an assessment tool, and/or 

ReadyRosie® as a family engagement tool may be looking for ways to 

articulate how these tools will help them reach their literacy goals.

Phonemic Awareness
the awareness to hear and manipulate the 

sounds of spoken words

Phonics
the relationship between the letters of written 

language and the sounds of spoken language

Fluency
smooth and accurate reading that mirrors the 

pace and degree of expression in natural speech

Vocabulary
the knowledge of the meaning of words

Comprehension
the ability to use the principles above to build an 

accurate understanding of a written text

The science of reading identifies five essential 
components of effective literacy learning.
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The Creative Curriculum® 

The Creative Curriculum® is a comprehensive, research-based curriculum 

that features hands-on, project-based investigations as a pathway to 

rich, robust, meaningful learning. It incorporates the most up-to-date 

early childhood development research and provides teachers with the 

information they need to make intentional instructional decisions to 

support children’s continued development. An early learning program 

designed to maximize children’s potential to develop strong early literacy 

skills will consider these four areas, each of which are outlined in Volume 

4: Language & Literacy of The Foundation, through our professional 

development offerings, and through our embedded facilitation guidance: 

literacy components, planning your literacy program, teaching strategies, 

and literacy learning in the interest areas and outdoors. 

Children need teachers who intentionally use a variety of teaching 

strategies to help children progress. Effective teachers acknowledge and 

describe their learning; coach children’s efforts and make suggestions; 

extend children’s thinking with open-ended questions, prompts, and 

back-and-forth conversations; demonstrate effective learning behaviors; 

and provide information to expand children’s knowledge base.

The seven components of literacy, covered in depth in chapter 1 

of Volume 4: Language & Literacy and addressed consistently and 

thoughtfully throughout The Creative Curriculum® for Preschool, are 

Coaching to Fidelity 

Coaching to Fidelity for The Creative Curriculum® for Preschool lays out the 

Items and Indicators that ensure that administrators, coaches, and teachers 

understand the degree to which teachers are implementing the curriculum  

with fidelity. Coaching to Fidelity informs successful implementation through 

the following Items and Indicators related to literacy.

Implementation of The Creative Curriculum® for Preschool: Foundation

The teacher and teaching assistant (if applicable) use both child-
initiated and teacher-planned experiences to effectively guide 
children’s language and literacy learning.	

a.	 Asks a variety of questions throughout the day to scaffold learning, 
extend thinking, and check for understanding

b.	 Engages children in individual and small-group conversations

c.	 Provides opportunities for children to talk with peers

d.	 Introduces and discusses new words within meaningful contexts

e.	 Leads children in songs, stories, games, and rhymes that play with 
elements of language (e.g., rhyming, alliteration)

f.	 Includes phonological awareness activities daily

g.	 Facilitates at least two planned read-aloud experiences each day

h.	 Uses reading strategies that promote active participation during 
story time

i.	 Engages children in storytelling and story retelling

j.	 Draws children’s attention to print and its uses (e.g., orients a book 
correctly, turns pages from the front of the book to the back)

k.	 Draws children’s attention to letters, words, and letter-sound 
associations through a variety of strategies

l.	 Encourages children to write for a variety of purposes throughout 
the day

m.	 Engages children in shared writing for a variety of purposes at 
various times throughout the day

Coaching to Fidelity

•	 literacy as a source of 

enjoyment,

•	 vocabulary and language,

•	 phonological awareness,

•	 knowledge of print, 

•	 letters and words,

•	 comprehension, and

•	 books and other texts. 

The Creative Curriculum® and Coaching to Fidelity
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The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  Your Observations
• Was the child able to answer the riddle with the given clues? How many words was the child able to rhyme? (15a)• Did the child interact with you and contribute to the group in this game? (3a)• How long was the child able to attend to this experience? (11a)

Materials: chart paper and markers; pictures of 
objects that represent two-phoneme words, e.g., 
shoe, key, etc.; props that rhyme with chosen 
words, e.g., hat, mitten, or book

1.  Invite the children to join you in a game called 
“Rhyming Riddles.” Explain that rhyming words 
sound alike at the end of the word. O�er some 
examples, and invite children to say some rhyming 
words they know. Write the rhyming words on the 
chart paper. 

2.  Explain that a riddle is a word puzzle, or word 
problem, that the children must �gure out. Pose a 
riddle that prompts them to supply a rhyming word. 
For example:

“I’m thinking of something you wear on your head 
that rhymes with cat.”“For lunch we will be having a fruit that rhymes with 

danana.”
3.  Use name riddles to help children transition from 

one activity to the next, such as:“I’m thinking of someone whose name rhymes with 
skate. Yes, Kate and skate rhyme. Kate, you may choose an interest area.”

English-Language Learners• O�er examples of rhyming words in the children’s �rst languages.• Give all children time to express themselves.
• Provide targeted, follow-up support in a small group for English-language learners, playing with objects that rhyme.Including All Children• Use objects of various sizes and textures.• Review the names of all of the props before you begin to emphasize the sounds of the words.

• Partner children with di�erent language skills. One child can pull an object out of a box and the other can respond with a rhyming word. 
• Because this is a listening activity, give a child time to move around, e.g. run or jump, before you begin the activity. 

LL11
Library

Objective 15
Demonstrates phonological awareness, 
phonics skills, and word recognitiona. Notices and discriminates rhymeRelated Objectives: 2c, 8a, 9a, 11a

Rhyming Riddles

YELLOW When introducing a rhyming riddle, use a prop to prompt her to say the rhyming word.

“I’m thinking of something that you wear on your hands that rhymes with kitten.”

Hold up the mitten to help the child.
GREEN O�er two or three props, e.g., socks, bear, or mitten. Invite the child to solve the rhyming 

riddle with one of the props.“I’m thinking of something that rhymes with blocks. We wear them on our feet.”

“�at’s right. Blocks rhymes with socks.”
GREEN

Invite the child to solve the riddle without using props.
“I’m thinking of something that growls and rhymes with chair.” 
“Yes, bear and chair rhyme—they both sound the same at the end.”

BLUE

BLUE Help the child decide if two words rhyme by asking him to compare the two words. Present the 

riddle in two parts.
“I’m thinking of something we wear on our hands in winter.”
Write the answers on the chart paper, and read them back.
“Glove and mitten. Okay, the one I’m thinking of rhymes with kitten.”
Record the rhyming word next to its mate. Invite the child to repeat the rhyming words and 

o�er a rhyme for the other word. “Kitten and mitten rhyme! What about glove? Can you think of something that rhymes with glove?”

PURPLE

PURPLE Once the child has answered the riddle successfully, invite her to think of other words that 

rhyme with those in the riddle.“What else rhymes with bear? Yes, hair, stare, share, and care. You thought of many words that 

rhyme with bear and chair!”
Display a few of the photo cards. Encourage the child to recognize and blend individual 

phonemes using the picture cards and then identify if the word rhymes with the words in the 

list.

“I see a picture of a /t/ /o/. Can you �nd the /t/ /o/? Yes, it is toe! Does toe rhyme with any of 

the words on our list?”
Encourage the child to create her own riddles to ask you.

Teaching Sequence

What You Do

For review and alignment purposes only.
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What You Do

The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  
Your Observations
• How many uppercase and lowercase letters was the child able to recognize? (16a)
• How did the child manipulate the stamps and inkpad to form letters on the paper? (7a)

• Which words could the child spell? (16b)

Materials: alphabet rubber stamps, colored inkpads and construction paper or magnetic letters and magnetic board

1.  Seat the children at the table with an appropriate number of alphabet stamps or magnets in front of them. Demonstrate how to use the stamp and inkpad to make a letter on the paper. If using magnets, talk about how the magnets stick to the magnetic board.

“Let’s see what happens when I push the stamp down on the inkpad and then push it down on the paper.”

2.  Allow the children time to experiment with the stamps or magnets. 

3.  Explain that the rubber stamps and inkpad will be in the Art area for children to use during choice time. Tell them that the magnetic letters and magnetic board will be in the Toys and Games area to use during choice time.

English-Language Learners
• As children learn to produce letter 

sounds in English, accept their attempts without correcting errors. Model correct pronunciation.

• Give all children time to express 
themselves.

• Provide laminated copies of children’s names in the Art area or Library area so children can practice putting the letters of their name in the correct sequence.
Including All Children
• Use hand-over-hand prompts with the stamps. Help the child practice the  

down-up movement of stamping.
• Glue the stamp to a larger block of wood to make it easier to use.
• Stabilize the paper with tape or place it inside a box top that provides “walls” for the stamping tool.

• Use a variety of weighted and textured papers to enhance sensory feedback.

LL07
Art

Objective 16
Demonstrates knowledge  
of the alphabet
a. Identi�es and names letters
Related Objectives: 7a, 8a, 11e, 16b, 17b, 28

Letters,  
Letters, Letters

YELLOW Choose three letter stamps or magnetic letters, including the �rst letter in the child’s name. 
Point to each letter and name it. Ask the child to point to and name any letters she can identify.

“�is letter looks like a circle. It’s an O.”“�is letter is curved and is the �rst letter in your name. It’s a C.”
GREEN Use 10 alphabet stamps or magnetic letters, including the letters in the child’s name. Ask the 

child to identify familiar letters, and talk about each letter’s distinguishing features. “You picked up the �rst letter in your name. It has a straight line down and a straight line at the 
bottom. Can you tell me what it is? Yes, it’s an L.”

GREEN Use 10 stamps or magnetic letters that include uppercase and lowercase letters. Ask the child 
to identify familiar letters, both uppercase and lowercase. Talk about the sounds of the letters 
as the child stamps them on the paper. Ask the child to identify any familiar letter sounds.“�is lowercase s looks similar to the uppercase S. What sound does the letter s make?”

BLUE

BLUE Encourage the child to spell his name on the paper or magnet board using the stamps or letter 
magnets. Make all letters available.
“You already found the �rst letter in your name. Try to �nd the rest of the letters for spelling out your name on the paper. What letter do you need next?”

PURPLE

PURPLE Invite the child to use the stamps or magnetic letters to spell familiar words. Suggest that the 
child think about the sounds he hears in the words, and use the Word Wall or other classroom 
print for help. O�er to help as appropriate.
“What words can you spell on your own? You are going to spell Mom on your paper? What word would you like to spell next?”

Teaching Sequence
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The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  
Your Observations
• Was the child able to answer the riddle 

with the given clues? How many words 
was the child able to rhyme? (15a)

• Did the child interact with you and 
contribute to the group in this game? (3a)

• How long was the child able to attend to 
this experience? (11a)

Materials: chart paper and markers; pictures of 
objects that represent two-phoneme words, e.g., 
shoe, key, etc.; props that rhyme with chosen 
words, e.g., hat, mitten, or book

1.  Invite the children to join you in a game called 
“Rhyming Riddles.” Explain that rhyming words 
sound alike at the end of the word. O�er some 
examples, and invite children to say some rhyming 
words they know. Write the rhyming words on the 
chart paper. 

2.  Explain that a riddle is a word puzzle, or word 
problem, that the children must �gure out. Pose a 
riddle that prompts them to supply a rhyming word. 
For example:

“I’m thinking of something you wear on your head 
that rhymes with cat.”

“For lunch we will be having a fruit that rhymes with 
danana.”

3.  Use name riddles to help children transition from 
one activity to the next, such as:

“I’m thinking of someone whose name rhymes with 
skate. Yes, Kate and skate rhyme. Kate, you may 
choose an interest area.”

English-Language Learners
• O�er examples of rhyming words in the 

children’s �rst languages.

• Give all children time to express 
themselves.

• Provide targeted, follow-up support in a 
small group for English-language learners, 
playing with objects that rhyme.

Including All Children
• Use objects of various sizes and textures.

• Review the names of all of the props 
before you begin to emphasize the sounds 
of the words.

• Partner children with di�erent language 
skills. One child can pull an object out of 
a box and the other can respond with a 
rhyming word. 

• Because this is a listening activity, give 
a child time to move around, e.g. run or 
jump, before you begin the activity. 

LL11
Library

Objective 15
Demonstrates phonological awareness, 
phonics skills, and word recognition
a. Notices and discriminates rhyme

Related Objectives: 2c, 8a, 9a, 11a

Rhyming Riddles

YELLOW When introducing a rhyming riddle, use a prop to prompt her to say the rhyming word.

“I’m thinking of something that you wear on your hands that rhymes with kitten.”

Hold up the mitten to help the child.

GREEN O�er two or three props, e.g., socks, bear, or mitten. Invite the child to solve the rhyming 
riddle with one of the props.

“I’m thinking of something that rhymes with blocks. We wear them on our feet.”
“�at’s right. Blocks rhymes with socks.”

GREEN Invite the child to solve the riddle without using props.

“I’m thinking of something that growls and rhymes with chair.” 
“Yes, bear and chair rhyme—they both sound the same at the end.”BLUE

BLUE Help the child decide if two words rhyme by asking him to compare the two words. Present the 
riddle in two parts.

“I’m thinking of something we wear on our hands in winter.”

Write the answers on the chart paper, and read them back.

“Glove and mitten. Okay, the one I’m thinking of rhymes with kitten.”

Record the rhyming word next to its mate. Invite the child to repeat the rhyming words and 
o�er a rhyme for the other word. 

“Kitten and mitten rhyme! What about glove? Can you think of something that rhymes with glove?”

PURPLE

PURPLE Once the child has answered the riddle successfully, invite her to think of other words that 
rhyme with those in the riddle.

“What else rhymes with bear? Yes, hair, stare, share, and care. You thought of many words that 
rhyme with bear and chair!”

Display a few of the photo cards. Encourage the child to recognize and blend individual 
phonemes using the picture cards and then identify if the word rhymes with the words in the 
list.

“I see a picture of a /t/ /o/. Can you �nd the /t/ /o/? Yes, it is toe! Does toe rhyme with any of 
the words on our list?”

Encourage the child to create her own riddles to ask you.

Teaching Sequence

What You Do
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The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  Your Observations
• Was the child able to answer the riddle with the given clues? How many words was the child able to rhyme? (15a)• Did the child interact with you and contribute to the group in this game? (3a)• How long was the child able to attend to this experience? (11a)

Materials: chart paper and markers; pictures of 
objects that represent two-phoneme words, e.g., 
shoe, key, etc.; props that rhyme with chosen 
words, e.g., hat, mitten, or book

1.  Invite the children to join you in a game called 
“Rhyming Riddles.” Explain that rhyming words 
sound alike at the end of the word. O�er some 
examples, and invite children to say some rhyming 
words they know. Write the rhyming words on the 
chart paper. 

2.  Explain that a riddle is a word puzzle, or word 
problem, that the children must �gure out. Pose a 
riddle that prompts them to supply a rhyming word. 
For example:

“I’m thinking of something you wear on your head 
that rhymes with cat.”“For lunch we will be having a fruit that rhymes with 

danana.”
3.  Use name riddles to help children transition from 

one activity to the next, such as:“I’m thinking of someone whose name rhymes with 
skate. Yes, Kate and skate rhyme. Kate, you may choose an interest area.”

English-Language Learners• O�er examples of rhyming words in the children’s �rst languages.• Give all children time to express themselves.
• Provide targeted, follow-up support in a small group for English-language learners, playing with objects that rhyme.Including All Children• Use objects of various sizes and textures.• Review the names of all of the props before you begin to emphasize the sounds of the words.

• Partner children with di�erent language skills. One child can pull an object out of a box and the other can respond with a rhyming word. 
• Because this is a listening activity, give a child time to move around, e.g. run or jump, before you begin the activity. 

LL11
Library

Objective 15
Demonstrates phonological awareness, 
phonics skills, and word recognitiona. Notices and discriminates rhymeRelated Objectives: 2c, 8a, 9a, 11a

Rhyming Riddles

YELLOW When introducing a rhyming riddle, use a prop to prompt her to say the rhyming word.

“I’m thinking of something that you wear on your hands that rhymes with kitten.”

Hold up the mitten to help the child.
GREEN O�er two or three props, e.g., socks, bear, or mitten. Invite the child to solve the rhyming 

riddle with one of the props.“I’m thinking of something that rhymes with blocks. We wear them on our feet.”

“�at’s right. Blocks rhymes with socks.”
GREEN

Invite the child to solve the riddle without using props.
“I’m thinking of something that growls and rhymes with chair.” 
“Yes, bear and chair rhyme—they both sound the same at the end.”

BLUE

BLUE Help the child decide if two words rhyme by asking him to compare the two words. Present the 

riddle in two parts.
“I’m thinking of something we wear on our hands in winter.”
Write the answers on the chart paper, and read them back.
“Glove and mitten. Okay, the one I’m thinking of rhymes with kitten.”
Record the rhyming word next to its mate. Invite the child to repeat the rhyming words and 

o�er a rhyme for the other word. “Kitten and mitten rhyme! What about glove? Can you think of something that rhymes with glove?”

PURPLE

PURPLE Once the child has answered the riddle successfully, invite her to think of other words that 

rhyme with those in the riddle.“What else rhymes with bear? Yes, hair, stare, share, and care. You thought of many words that 

rhyme with bear and chair!”
Display a few of the photo cards. Encourage the child to recognize and blend individual 

phonemes using the picture cards and then identify if the word rhymes with the words in the 

list.

“I see a picture of a /t/ /o/. Can you �nd the /t/ /o/? Yes, it is toe! Does toe rhyme with any of 

the words on our list?”
Encourage the child to create her own riddles to ask you.

Teaching Sequence

What You Do
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What You Do

The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  
Your Observations
• How many uppercase and lowercase letters was the child able to recognize? (16a)
• How did the child manipulate the stamps and inkpad to form letters on the paper? (7a)

• Which words could the child spell? (16b)

Materials: alphabet rubber stamps, colored inkpads and construction paper or magnetic letters and magnetic board

1.  Seat the children at the table with an appropriate number of alphabet stamps or magnets in front of them. Demonstrate how to use the stamp and inkpad to make a letter on the paper. If using magnets, talk about how the magnets stick to the magnetic board.

“Let’s see what happens when I push the stamp down on the inkpad and then push it down on the paper.”

2.  Allow the children time to experiment with the stamps or magnets. 

3.  Explain that the rubber stamps and inkpad will be in the Art area for children to use during choice time. Tell them that the magnetic letters and magnetic board will be in the Toys and Games area to use during choice time.

English-Language Learners
• As children learn to produce letter 

sounds in English, accept their attempts without correcting errors. Model correct pronunciation.

• Give all children time to express 
themselves.

• Provide laminated copies of children’s names in the Art area or Library area so children can practice putting the letters of their name in the correct sequence.
Including All Children
• Use hand-over-hand prompts with the stamps. Help the child practice the  

down-up movement of stamping.
• Glue the stamp to a larger block of wood to make it easier to use.
• Stabilize the paper with tape or place it inside a box top that provides “walls” for the stamping tool.

• Use a variety of weighted and textured papers to enhance sensory feedback.

LL07
Art

Objective 16
Demonstrates knowledge  
of the alphabet
a. Identi�es and names letters
Related Objectives: 7a, 8a, 11e, 16b, 17b, 28

Letters,  
Letters, Letters

YELLOW Choose three letter stamps or magnetic letters, including the �rst letter in the child’s name. 
Point to each letter and name it. Ask the child to point to and name any letters she can identify.

“�is letter looks like a circle. It’s an O.”“�is letter is curved and is the �rst letter in your name. It’s a C.”
GREEN Use 10 alphabet stamps or magnetic letters, including the letters in the child’s name. Ask the 

child to identify familiar letters, and talk about each letter’s distinguishing features. “You picked up the �rst letter in your name. It has a straight line down and a straight line at the 
bottom. Can you tell me what it is? Yes, it’s an L.”

GREEN Use 10 stamps or magnetic letters that include uppercase and lowercase letters. Ask the child 
to identify familiar letters, both uppercase and lowercase. Talk about the sounds of the letters 
as the child stamps them on the paper. Ask the child to identify any familiar letter sounds.“�is lowercase s looks similar to the uppercase S. What sound does the letter s make?”

BLUE

BLUE Encourage the child to spell his name on the paper or magnet board using the stamps or letter 
magnets. Make all letters available.
“You already found the �rst letter in your name. Try to �nd the rest of the letters for spelling out your name on the paper. What letter do you need next?”

PURPLE

PURPLE Invite the child to use the stamps or magnetic letters to spell familiar words. Suggest that the 
child think about the sounds he hears in the words, and use the Word Wall or other classroom 
print for help. O�er to help as appropriate.
“What words can you spell on your own? You are going to spell Mom on your paper? What word would you like to spell next?”

Teaching Sequence
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What You Do

The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  
Your Observations
• How many uppercase and lowercase letters 

was the child able to recognize? (16a)

• How did the child manipulate the stamps 
and inkpad to form letters on the paper? 
(7a)

• Which words could the child spell? (16b)

Materials: alphabet rubber stamps, colored 
inkpads and construction paper or magnetic letters 
and magnetic board

1.  Seat the children at the table with an appropriate 
number of alphabet stamps or magnets in front 
of them. Demonstrate how to use the stamp and 
inkpad to make a letter on the paper. If using 
magnets, talk about how the magnets stick to the 
magnetic board.

“Let’s see what happens when I push the stamp down 
on the inkpad and then push it down on the paper.”

2.  Allow the children time to experiment with the 
stamps or magnets. 

3.  Explain that the rubber stamps and inkpad will be in 
the Art area for children to use during choice time. 
Tell them that the magnetic letters and magnetic 
board will be in the Toys and Games area to use 
during choice time.

English-Language Learners
• As children learn to produce letter 

sounds in English, accept their attempts 
without correcting errors. Model correct 
pronunciation.

• Give all children time to express 
themselves.

• Provide laminated copies of children’s 
names in the Art area or Library area so 
children can practice putting the letters of 
their name in the correct sequence.

Including All Children
• Use hand-over-hand prompts with the 

stamps. Help the child practice the  
down-up movement of stamping.

• Glue the stamp to a larger block of wood 
to make it easier to use.

• Stabilize the paper with tape or place it 
inside a box top that provides “walls” for 
the stamping tool.

• Use a variety of weighted and textured 
papers to enhance sensory feedback.

LL07
Art

Objective 16
Demonstrates knowledge  
of the alphabet
a. Identi�es and names letters

Related Objectives: 7a, 8a, 11e, 16b, 17b, 28

Letters,  
Letters, Letters

YELLOW Choose three letter stamps or magnetic letters, including the �rst letter in the child’s name. 
Point to each letter and name it. Ask the child to point to and name any letters she can 
identify.

“�is letter looks like a circle. It’s an O.”
“�is letter is curved and is the �rst letter in your name. It’s a C.”

GREEN Use 10 alphabet stamps or magnetic letters, including the letters in the child’s name. Ask the 
child to identify familiar letters, and talk about each letter’s distinguishing features. 

“You picked up the �rst letter in your name. It has a straight line down and a straight line at the 
bottom. Can you tell me what it is? Yes, it’s an L.”

GREEN Use 10 stamps or magnetic letters that include uppercase and lowercase letters. Ask the child 
to identify familiar letters, both uppercase and lowercase. Talk about the sounds of the letters 
as the child stamps them on the paper. Ask the child to identify any familiar letter sounds.

“�is lowercase s looks similar to the uppercase S. What sound does the letter s make?”
BLUE

BLUE Encourage the child to spell his name on the paper or magnet board using the stamps or letter 
magnets. Make all letters available.

“You already found the �rst letter in your name. Try to �nd the rest of the letters for spelling 
out your name on the paper. What letter do you need next?”

PURPLE

PURPLE Invite the child to use the stamps or magnetic letters to spell familiar words. Suggest that the 
child think about the sounds he hears in the words, and use the Word Wall or other classroom 
print for help. O�er to help as appropriate.

“What words can you spell on your own? You are going to spell Mom on your paper? What 
word would you like to spell next?”

Teaching Sequence
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As children begin to understand how 

language works, they become aware 

that language is made up of words that 

are grouped together. When preschool 

children play with words, they often play 

with phonemes. For example, if you sing, 

“Tow, tow, tow your boat, gently down 

the stream,” the children will probably 

say, “No! That’s not right! It’s row.” In this 

playful way, they are demonstrating how 

they pay attention to phonemes.

Phonemic  
Awareness

Phonics
  

A reliable sign that children have 

developed a good understanding of 

the sounds of language is that they 

connect printed symbols to their 

corresponding sounds. For example, they 

connect M with /m/. It’s important not 

to speak of phonemic awareness and 

phonics interchangeably, since one is 

strictly auditory (phonemic awareness) 

and the other is about sound-symbol 

correspondence (phonics).

•	 Provide many varied opportunities for 

children to listen to and respond to 

language.

•	 Share books, stories, and songs that include 

rhymes and/or alliteration.

•	 Engage children in games that play with 

language.

•	 Focus on letters and words as part of 

meaningful activities.

•	 Talk about letters, sounds, and words as 

children dictate to you.

•	 Help children create a personal word 

collection to use in their own writing.

Example of a related Daily Resouce

ITE LL07, “Letters, Letters, Letters”

Example of a related Daily Resouce

ITE LL11, “Rhyming Riddles”

The Creative Curriculum® for Preschool, Guided Edition, Volume 4: Language & Literacy

Note: “ITE” is an abbreviation meaning Intentional Teaching Experiences, which are one of the curriculum’s Daily Resources.  
The abbreviation “LL” indicates that the primary objective of the ITE is related to language development and literacy learning.

The Creative Curriculum® and Coaching to Fidelity

Component Description Effective Strategies
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Questions to Guide  Your Observations
• Was the child able to answer the riddle with the given clues? How many words was the child able to rhyme? (15a)• Did the child interact with you and contribute to the group in this game? (3a)• How long was the child able to attend to this experience? (11a)

Materials: chart paper and markers; pictures of 
objects that represent two-phoneme words, e.g., 
shoe, key, etc.; props that rhyme with chosen 
words, e.g., hat, mitten, or book

1.  Invite the children to join you in a game called 
“Rhyming Riddles.” Explain that rhyming words 
sound alike at the end of the word. O�er some 
examples, and invite children to say some rhyming 
words they know. Write the rhyming words on the 
chart paper. 

2.  Explain that a riddle is a word puzzle, or word 
problem, that the children must �gure out. Pose a 
riddle that prompts them to supply a rhyming word. 
For example:

“I’m thinking of something you wear on your head 
that rhymes with cat.”“For lunch we will be having a fruit that rhymes with 

danana.”
3.  Use name riddles to help children transition from 

one activity to the next, such as:“I’m thinking of someone whose name rhymes with 
skate. Yes, Kate and skate rhyme. Kate, you may choose an interest area.”

English-Language Learners• O�er examples of rhyming words in the children’s �rst languages.• Give all children time to express themselves.
• Provide targeted, follow-up support in a small group for English-language learners, playing with objects that rhyme.Including All Children• Use objects of various sizes and textures.• Review the names of all of the props before you begin to emphasize the sounds of the words.

• Partner children with di�erent language skills. One child can pull an object out of a box and the other can respond with a rhyming word. 
• Because this is a listening activity, give a child time to move around, e.g. run or jump, before you begin the activity. 

LL11
Library

Objective 15
Demonstrates phonological awareness, 
phonics skills, and word recognitiona. Notices and discriminates rhymeRelated Objectives: 2c, 8a, 9a, 11a

Rhyming Riddles

YELLOW When introducing a rhyming riddle, use a prop to prompt her to say the rhyming word.

“I’m thinking of something that you wear on your hands that rhymes with kitten.”

Hold up the mitten to help the child.
GREEN O�er two or three props, e.g., socks, bear, or mitten. Invite the child to solve the rhyming 

riddle with one of the props.“I’m thinking of something that rhymes with blocks. We wear them on our feet.”

“�at’s right. Blocks rhymes with socks.”
GREEN

Invite the child to solve the riddle without using props.
“I’m thinking of something that growls and rhymes with chair.” 
“Yes, bear and chair rhyme—they both sound the same at the end.”

BLUE

BLUE Help the child decide if two words rhyme by asking him to compare the two words. Present the 

riddle in two parts.
“I’m thinking of something we wear on our hands in winter.”
Write the answers on the chart paper, and read them back.
“Glove and mitten. Okay, the one I’m thinking of rhymes with kitten.”
Record the rhyming word next to its mate. Invite the child to repeat the rhyming words and 

o�er a rhyme for the other word. “Kitten and mitten rhyme! What about glove? Can you think of something that rhymes with glove?”

PURPLE

PURPLE Once the child has answered the riddle successfully, invite her to think of other words that 

rhyme with those in the riddle.“What else rhymes with bear? Yes, hair, stare, share, and care. You thought of many words that 

rhyme with bear and chair!”
Display a few of the photo cards. Encourage the child to recognize and blend individual 

phonemes using the picture cards and then identify if the word rhymes with the words in the 

list.

“I see a picture of a /t/ /o/. Can you �nd the /t/ /o/? Yes, it is toe! Does toe rhyme with any of 

the words on our list?”
Encourage the child to create her own riddles to ask you.

Teaching Sequence

What You Do

For review and alignment purposes only.
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What You Do

The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  
Your Observations
• How many uppercase and lowercase letters was the child able to recognize? (16a)
• How did the child manipulate the stamps and inkpad to form letters on the paper? (7a)

• Which words could the child spell? (16b)

Materials: alphabet rubber stamps, colored inkpads and construction paper or magnetic letters and magnetic board

1.  Seat the children at the table with an appropriate number of alphabet stamps or magnets in front of them. Demonstrate how to use the stamp and inkpad to make a letter on the paper. If using magnets, talk about how the magnets stick to the magnetic board.

“Let’s see what happens when I push the stamp down on the inkpad and then push it down on the paper.”

2.  Allow the children time to experiment with the stamps or magnets. 

3.  Explain that the rubber stamps and inkpad will be in the Art area for children to use during choice time. Tell them that the magnetic letters and magnetic board will be in the Toys and Games area to use during choice time.

English-Language Learners
• As children learn to produce letter 

sounds in English, accept their attempts without correcting errors. Model correct pronunciation.

• Give all children time to express 
themselves.

• Provide laminated copies of children’s names in the Art area or Library area so children can practice putting the letters of their name in the correct sequence.
Including All Children
• Use hand-over-hand prompts with the stamps. Help the child practice the  

down-up movement of stamping.
• Glue the stamp to a larger block of wood to make it easier to use.
• Stabilize the paper with tape or place it inside a box top that provides “walls” for the stamping tool.

• Use a variety of weighted and textured papers to enhance sensory feedback.

LL07
Art

Objective 16
Demonstrates knowledge  
of the alphabet
a. Identi�es and names letters
Related Objectives: 7a, 8a, 11e, 16b, 17b, 28

Letters,  
Letters, Letters

YELLOW Choose three letter stamps or magnetic letters, including the �rst letter in the child’s name. 
Point to each letter and name it. Ask the child to point to and name any letters she can identify.

“�is letter looks like a circle. It’s an O.”“�is letter is curved and is the �rst letter in your name. It’s a C.”
GREEN Use 10 alphabet stamps or magnetic letters, including the letters in the child’s name. Ask the 

child to identify familiar letters, and talk about each letter’s distinguishing features. “You picked up the �rst letter in your name. It has a straight line down and a straight line at the 
bottom. Can you tell me what it is? Yes, it’s an L.”

GREEN Use 10 stamps or magnetic letters that include uppercase and lowercase letters. Ask the child 
to identify familiar letters, both uppercase and lowercase. Talk about the sounds of the letters 
as the child stamps them on the paper. Ask the child to identify any familiar letter sounds.“�is lowercase s looks similar to the uppercase S. What sound does the letter s make?”

BLUE

BLUE Encourage the child to spell his name on the paper or magnet board using the stamps or letter 
magnets. Make all letters available.
“You already found the �rst letter in your name. Try to �nd the rest of the letters for spelling out your name on the paper. What letter do you need next?”

PURPLE

PURPLE Invite the child to use the stamps or magnetic letters to spell familiar words. Suggest that the 
child think about the sounds he hears in the words, and use the Word Wall or other classroom 
print for help. O�er to help as appropriate.
“What words can you spell on your own? You are going to spell Mom on your paper? What word would you like to spell next?”

Teaching Sequence
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What You Do

Teaching Sequence

The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  
Your Observations
• Was the child able to remember and retell 

parts of the story? (18c)

• Was the child able to grasp and clip the 
illustration to the clothesline? (7a)

• How long was the child able to listen and 
attend to the other speakers? (11a)

• Was the child able to contribute any 
additional details from the story? (18a)

Materials: storybook with simple plot, lamination 
supplies or clear contact paper, 6 feet of clothesline, 
clothespins, a paper star, blank paper and markers, 
large resealable bag to store book and illustrations

1.  Draw the major events and characters in the story. 
Include a picture with words for the title and a 
page with the phrase The End. Laminate the pages 
or cover them with clear contact paper. Write the 
words Begin Here on the paper star.

2.  Hang a clothesline in the Library area or another 
quiet location. Using a clothespin, attach the paper 
star to the left-hand side of the clothesline to 
indicate where the story begins.

3.  Invite the children to listen to you tell a story. 
Introduce the story to the children, clipping the 
title illustration to the clothesline by the star at 
the left end. Continue telling the story, clipping 
each subsequent illustration on the clothesline and 
concluding with The End. 

“As I tell the story, I will hang the pictures on the 
clothesline for everyone to see.”

4.  Remove the illustrations from the clothesline and 
distribute them, one to each child. Discuss each 
picture to minimize any confusion the children 
may have about how the picture illustrates the 
characters and plot. Explain that the children 
will tell the story. Encourage children to stand 
and speak to the group when it is their turn. 
O�er assistance as needed to help the children 
remember the story.

“Now we’ll tell the story again. �is time you will tell 
the part of the story that you see on your picture. 
When it’s your turn, please come up and clip your 
picture to the clothesline and tell us what happens 
next.”

5.  Continue the activity for as long as it interests the 
children, or until each child has had a chance to 
retell part of the story. Explain that the clothesline 
and illustrations will be available in the Library area 
for use during choice time. 

English-Language Learners
• Reread books several times to help 

children gain an understanding of 
unfamiliar words and phrases.

• Give all children time to  
express themselves.

• Encourage English-language learners 
to partner with more pro�cient English-
speakers to retell the story together.

• Read the story �rst in children’s �rst 
languages if possible.

• For English-language learners, start with 
a book that has repetitive phrases and 
rhyme.

• Provide follow-up support to English-
language learners in a small group for 
additional sca�olding as they retell the 
story and put the illustrations in the 
correct sequence.

Including All Children
• Use hook-and-loop fasteners to attach the 

illustrations to the wall. 

• Tape paper footprints to the �oor, or add 
arrows to help children follow the story 
from left to right.

• Give a child a speci�c role, such as holding 
the Begin Here star sign.

• Allow children to watch until they are 
ready to participate.

• Seat the children according to the order of 
their illustrations in the sequence of story 
events.

• Outline the illustrations with contrasting 
colors, using �uorescent or dark markers.

Objective 18 
Comprehends and responds  
to books and other texts
c. Retells stories and recounts details from 
informational texts

Related Objectives: 3a, 7a, 8a, 9a, 11a, 12a, 18a

LL33
LibraryClothesline  

Storytelling

YELLOW Ask questions that prompt the child to describe the events illustrated on his or her picture.

“You’re pointing to the caterpillar in your picture. What does the caterpillar do next in  
the story?”

GREEN Remind the child that he may use the hanging illustrations as a guide to retell part of the 
story.

“We see that the pig has already gone into the house and met the chicken. What does the 
chicken do when the pig goes in? What do you see in the picture you’re holding?”

GREEN When you give the child an illustration, encourage her to think about what part of the story 
she will be retelling. Give the child an opportunity to realize when it is her turn to speak. 

“We just heard about the worm coming out of the ground. Who has the picture that tells us 
what happens next?”

BLUE

BLUE Ask questions that prompt the child to elaborate on the characters and events in his part  
of the story.

“You told us that the monkey is very happy. Why is he so happy? �at’s right, he found  
his friend.”

“How do you think the wolf knew where to �nd the grandmother’s house?”
PURPLE

PURPLE Invite the child to retell the story using all the illustrations. 

“I see that you are putting the pictures in the right order before you begin. �at way you will be 
able to see what comes next as you tell the story. Good idea!”

Invite the children to use the same illustrations but create a new story to tell.

“Alexander, what new story could you tell about Henny Penny and her friends?”

For review and alignment purposes only.
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The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  Your Observations
• Was the child able to answer the riddle with the given clues? How many words was the child able to rhyme? (15a)• Did the child interact with you and contribute to the group in this game? (3a)• How long was the child able to attend to this experience? (11a)

Materials: chart paper and markers; pictures of 
objects that represent two-phoneme words, e.g., 
shoe, key, etc.; props that rhyme with chosen 
words, e.g., hat, mitten, or book

1.  Invite the children to join you in a game called 
“Rhyming Riddles.” Explain that rhyming words 
sound alike at the end of the word. O�er some 
examples, and invite children to say some rhyming 
words they know. Write the rhyming words on the 
chart paper. 

2.  Explain that a riddle is a word puzzle, or word 
problem, that the children must �gure out. Pose a 
riddle that prompts them to supply a rhyming word. 
For example:

“I’m thinking of something you wear on your head 
that rhymes with cat.”“For lunch we will be having a fruit that rhymes with 

danana.”
3.  Use name riddles to help children transition from 

one activity to the next, such as:“I’m thinking of someone whose name rhymes with 
skate. Yes, Kate and skate rhyme. Kate, you may choose an interest area.”

English-Language Learners• O�er examples of rhyming words in the children’s �rst languages.• Give all children time to express themselves.
• Provide targeted, follow-up support in a small group for English-language learners, playing with objects that rhyme.Including All Children• Use objects of various sizes and textures.• Review the names of all of the props before you begin to emphasize the sounds of the words.

• Partner children with di�erent language skills. One child can pull an object out of a box and the other can respond with a rhyming word. 
• Because this is a listening activity, give a child time to move around, e.g. run or jump, before you begin the activity. 

LL11
Library

Objective 15
Demonstrates phonological awareness, 
phonics skills, and word recognitiona. Notices and discriminates rhymeRelated Objectives: 2c, 8a, 9a, 11a

Rhyming Riddles

YELLOW When introducing a rhyming riddle, use a prop to prompt her to say the rhyming word.

“I’m thinking of something that you wear on your hands that rhymes with kitten.”

Hold up the mitten to help the child.
GREEN O�er two or three props, e.g., socks, bear, or mitten. Invite the child to solve the rhyming 

riddle with one of the props.“I’m thinking of something that rhymes with blocks. We wear them on our feet.”

“�at’s right. Blocks rhymes with socks.”
GREEN

Invite the child to solve the riddle without using props.
“I’m thinking of something that growls and rhymes with chair.” 
“Yes, bear and chair rhyme—they both sound the same at the end.”

BLUE

BLUE Help the child decide if two words rhyme by asking him to compare the two words. Present the 

riddle in two parts.
“I’m thinking of something we wear on our hands in winter.”
Write the answers on the chart paper, and read them back.
“Glove and mitten. Okay, the one I’m thinking of rhymes with kitten.”
Record the rhyming word next to its mate. Invite the child to repeat the rhyming words and 

o�er a rhyme for the other word. “Kitten and mitten rhyme! What about glove? Can you think of something that rhymes with glove?”

PURPLE

PURPLE Once the child has answered the riddle successfully, invite her to think of other words that 

rhyme with those in the riddle.“What else rhymes with bear? Yes, hair, stare, share, and care. You thought of many words that 

rhyme with bear and chair!”
Display a few of the photo cards. Encourage the child to recognize and blend individual 

phonemes using the picture cards and then identify if the word rhymes with the words in the 

list.

“I see a picture of a /t/ /o/. Can you �nd the /t/ /o/? Yes, it is toe! Does toe rhyme with any of 

the words on our list?”
Encourage the child to create her own riddles to ask you.

Teaching Sequence

What You Do

For review and alignment purposes only.

© 2020 Teaching Strategies, LLC • TeachingStrategies.com

What You Do

The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  
Your Observations
• How many uppercase and lowercase letters was the child able to recognize? (16a)
• How did the child manipulate the stamps and inkpad to form letters on the paper? (7a)

• Which words could the child spell? (16b)

Materials: alphabet rubber stamps, colored inkpads and construction paper or magnetic letters and magnetic board

1.  Seat the children at the table with an appropriate number of alphabet stamps or magnets in front of them. Demonstrate how to use the stamp and inkpad to make a letter on the paper. If using magnets, talk about how the magnets stick to the magnetic board.

“Let’s see what happens when I push the stamp down on the inkpad and then push it down on the paper.”

2.  Allow the children time to experiment with the stamps or magnets. 

3.  Explain that the rubber stamps and inkpad will be in the Art area for children to use during choice time. Tell them that the magnetic letters and magnetic board will be in the Toys and Games area to use during choice time.

English-Language Learners
• As children learn to produce letter 

sounds in English, accept their attempts without correcting errors. Model correct pronunciation.

• Give all children time to express 
themselves.

• Provide laminated copies of children’s names in the Art area or Library area so children can practice putting the letters of their name in the correct sequence.
Including All Children
• Use hand-over-hand prompts with the stamps. Help the child practice the  

down-up movement of stamping.
• Glue the stamp to a larger block of wood to make it easier to use.
• Stabilize the paper with tape or place it inside a box top that provides “walls” for the stamping tool.

• Use a variety of weighted and textured papers to enhance sensory feedback.

LL07
Art

Objective 16
Demonstrates knowledge  
of the alphabet
a. Identi�es and names letters
Related Objectives: 7a, 8a, 11e, 16b, 17b, 28

Letters,  
Letters, Letters

YELLOW Choose three letter stamps or magnetic letters, including the �rst letter in the child’s name. 
Point to each letter and name it. Ask the child to point to and name any letters she can identify.

“�is letter looks like a circle. It’s an O.”“�is letter is curved and is the �rst letter in your name. It’s a C.”
GREEN Use 10 alphabet stamps or magnetic letters, including the letters in the child’s name. Ask the 

child to identify familiar letters, and talk about each letter’s distinguishing features. “You picked up the �rst letter in your name. It has a straight line down and a straight line at the 
bottom. Can you tell me what it is? Yes, it’s an L.”

GREEN Use 10 stamps or magnetic letters that include uppercase and lowercase letters. Ask the child 
to identify familiar letters, both uppercase and lowercase. Talk about the sounds of the letters 
as the child stamps them on the paper. Ask the child to identify any familiar letter sounds.“�is lowercase s looks similar to the uppercase S. What sound does the letter s make?”

BLUE

BLUE Encourage the child to spell his name on the paper or magnet board using the stamps or letter 
magnets. Make all letters available.
“You already found the �rst letter in your name. Try to �nd the rest of the letters for spelling out your name on the paper. What letter do you need next?”

PURPLE

PURPLE Invite the child to use the stamps or magnetic letters to spell familiar words. Suggest that the 
child think about the sounds he hears in the words, and use the Word Wall or other classroom 
print for help. O�er to help as appropriate.
“What words can you spell on your own? You are going to spell Mom on your paper? What word would you like to spell next?”

Teaching Sequence
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The Creative Curriculum® for Preschool Intentional Teaching Experiences

Teaching Sequence
Questions to Guide  
Your Observations
• What descriptive words did the child 

include in his or her poem? (9a)

• How did the child grasp and manipulate 
the pencil? (7b)

• What topics did the child write about? 
(12b)

Materials: paper, pencils, markers, chart paper, 
audio recorder

1.  Invite the children to talk about poetry. Explain that 
when we write poetry, we use words in a special way. 

“When we read and write poetry, we listen for words 
that sound special together and that help us see 
something in a new way. �e words draw a picture 
in our minds.”

“If we were writing a poem about a mouse eating 
a strawberry, we could say, ‘�e mouse ate the 
strawberry.’ Or, instead, we could say, ‘�e mouse’s 
whiskers twitched as she ate the sweet, ripe 
strawberry.’ ”

2.  Invite the children to use descriptive words to 
describe everyday events and objects. Write the 
children’s ideas on the chart paper.

“Can you think of another way to talk about the sun 
rising in the morning or about the car ride to school? 
What are some words we could use to describe 
riding in the car?”

3.  Read some poems and include both rhyming and  
non-rhyming poems. Two examples:

    Non-rhyming:
I step outside and hear the wind;
I feel the breeze on my face.
�e trees whisper as they sway, 
And I watch the leaves dance on the branches.
It makes me feel like dancing, too.

    Rhyming:
Zooming on my scooter, 
See the world go by.
Pushing with my legs so fast
I think that I might �y.

4.  Help the children create their own poems. Invite 
them to use their �ve senses and think about their 
feelings. 

“What does it sound like when you hear thunder? 
How does it make you feel? Alex says he feels excited 
when he hears thunder outside.”

5.  Have the children use an audio recorder to record 
their poems. Explain that they can listen to the 
poems in the Library area during choice time.

English-Language Learners
• Use everyday objects to help children 

think of descriptive words.

• Show pictures or point to objects that 
illustrate or explain unfamiliar words.

• Invite English-language learners to share 
descriptive words and objects in their �rst 
language. Point out rhyming sounds. 

• Try to include poems by diverse authors 
and in children’s �rst languages.

Including All Children
• Use gestures whenever possible to 

emphasize important details.

• Use descriptive words to talk about 
everyday events. Record them into a 
child’s communication device. Use familiar 
symbols to label each word. 

Objective 9 
Uses language to express  
thoughts and needs 
a. Uses an expanding expressive vocabulary

Related Objectives: 7b, 11e, 12b, 19b, 26

LL27
Library

Writing Poems

YELLOW Invite the child to describe a favorite person, toy, food, shirt, etc. Ask questions that prompt 
the child to use descriptive words.

“What is your favorite thing to wear? You love the pink lace dress because it’s soft? What sound 
does the lace make when you walk in it?”

GREEN Encourage the child to think about his or her �ve senses when describing an object. 

“What would you like your poem to be about? Strawberry ice cream? What does ice cream taste 
like? How does it feel on your tongue? What color is it?”

GREEN Write a poem with the child by o�ering a beginning phrase or sentence. Invite the child to 
continue the poem.

“You decided our poem should be about friends. Let’s start with ‘My friends make me smile.’ 
What would you like to add next?”

BLUE

BLUE As the child writes a poem, help by discussing descriptive vocabulary. Invite her to think of 
multiple words that have similar meanings.

“I see your poem is about a rainy day. What words will you use to describe the rain? Yes, it’s wet 
and cold. What other words can we think of that also mean wet and cold?”

PURPLE

PURPLE Encourage the child to write a poem with little or no assistance. O�er positive feedback as he 
thinks about the subject and the best words to describe it. Record the child reading or reciting 
the poems so that he can listen to them later and share with family members.

“Will you please read your poem to me? Most poems sound best when they are read aloud. I 
like the way you talk about how the smell of spicy tamales makes your nose wrinkle.”

What You Do

For review and alignment purposes only.
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Children can become fluent readers 

when they have many opportunities for 

practicing reading aloud, when they are 

read to, and when they are given models 

of the different ways to read. 

The best way to help children build and 

increase their vocabulary is to provide 

opportunities for children to hear and 

experience language through both 

age-appropriate interaction with a 

wide variety of texts (children’s fiction, 

nonfiction, poetry, songs, rhymes) and 

spontaneously through authentic, 

interesting experiences.

•	 Conduct read-alouds, including repeated 

read-alouds of a single text.

•	 Offer a variety of reading materials (e.g., 

books, poems, informational texts).

•	 Encourage storytelling and retelling of 

stories they have heard.

•	 Serve as a good language model.

•	 Highlight, repeat, and reinforce new words.

•	 Define new words in ways that build on 

children’s existing knowledge.

•	 Ask and encourage children to ask 

questions, particularly open-ended 

questions that call for extended 

responses.

•	 Provide multiple opportunities for children 

to engage in conversations.

Example of a related Daily Resouce

ITE LL33, “Clothesline Storytelling”

The Creative Curriculum® and Coaching to Fidelity

Example of a related Daily Resouce

ITE LL27, “Writing Poems”

Fluency

Vocabulary

Component Description Effective Strategies
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Questions to Guide  Your Observations
• Was the child able to answer the riddle with the given clues? How many words was the child able to rhyme? (15a)• Did the child interact with you and contribute to the group in this game? (3a)• How long was the child able to attend to this experience? (11a)

Materials: chart paper and markers; pictures of 
objects that represent two-phoneme words, e.g., 
shoe, key, etc.; props that rhyme with chosen 
words, e.g., hat, mitten, or book

1.  Invite the children to join you in a game called 
“Rhyming Riddles.” Explain that rhyming words 
sound alike at the end of the word. O�er some 
examples, and invite children to say some rhyming 
words they know. Write the rhyming words on the 
chart paper. 

2.  Explain that a riddle is a word puzzle, or word 
problem, that the children must �gure out. Pose a 
riddle that prompts them to supply a rhyming word. 
For example:

“I’m thinking of something you wear on your head 
that rhymes with cat.”“For lunch we will be having a fruit that rhymes with 

danana.”
3.  Use name riddles to help children transition from 

one activity to the next, such as:“I’m thinking of someone whose name rhymes with 
skate. Yes, Kate and skate rhyme. Kate, you may choose an interest area.”

English-Language Learners• O�er examples of rhyming words in the children’s �rst languages.• Give all children time to express themselves.
• Provide targeted, follow-up support in a small group for English-language learners, playing with objects that rhyme.Including All Children• Use objects of various sizes and textures.• Review the names of all of the props before you begin to emphasize the sounds of the words.

• Partner children with di�erent language skills. One child can pull an object out of a box and the other can respond with a rhyming word. 
• Because this is a listening activity, give a child time to move around, e.g. run or jump, before you begin the activity. 

LL11
Library

Objective 15
Demonstrates phonological awareness, 
phonics skills, and word recognitiona. Notices and discriminates rhymeRelated Objectives: 2c, 8a, 9a, 11a

Rhyming Riddles

YELLOW When introducing a rhyming riddle, use a prop to prompt her to say the rhyming word.

“I’m thinking of something that you wear on your hands that rhymes with kitten.”

Hold up the mitten to help the child.
GREEN O�er two or three props, e.g., socks, bear, or mitten. Invite the child to solve the rhyming 

riddle with one of the props.“I’m thinking of something that rhymes with blocks. We wear them on our feet.”

“�at’s right. Blocks rhymes with socks.”
GREEN

Invite the child to solve the riddle without using props.
“I’m thinking of something that growls and rhymes with chair.” 
“Yes, bear and chair rhyme—they both sound the same at the end.”

BLUE

BLUE Help the child decide if two words rhyme by asking him to compare the two words. Present the 

riddle in two parts.
“I’m thinking of something we wear on our hands in winter.”
Write the answers on the chart paper, and read them back.
“Glove and mitten. Okay, the one I’m thinking of rhymes with kitten.”
Record the rhyming word next to its mate. Invite the child to repeat the rhyming words and 

o�er a rhyme for the other word. “Kitten and mitten rhyme! What about glove? Can you think of something that rhymes with glove?”

PURPLE

PURPLE Once the child has answered the riddle successfully, invite her to think of other words that 

rhyme with those in the riddle.“What else rhymes with bear? Yes, hair, stare, share, and care. You thought of many words that 

rhyme with bear and chair!”
Display a few of the photo cards. Encourage the child to recognize and blend individual 

phonemes using the picture cards and then identify if the word rhymes with the words in the 

list.

“I see a picture of a /t/ /o/. Can you �nd the /t/ /o/? Yes, it is toe! Does toe rhyme with any of 

the words on our list?”
Encourage the child to create her own riddles to ask you.

Teaching Sequence

What You Do
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What You Do

The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  
Your Observations
• How many uppercase and lowercase letters was the child able to recognize? (16a)
• How did the child manipulate the stamps and inkpad to form letters on the paper? (7a)

• Which words could the child spell? (16b)

Materials: alphabet rubber stamps, colored inkpads and construction paper or magnetic letters and magnetic board

1.  Seat the children at the table with an appropriate number of alphabet stamps or magnets in front of them. Demonstrate how to use the stamp and inkpad to make a letter on the paper. If using magnets, talk about how the magnets stick to the magnetic board.

“Let’s see what happens when I push the stamp down on the inkpad and then push it down on the paper.”

2.  Allow the children time to experiment with the stamps or magnets. 

3.  Explain that the rubber stamps and inkpad will be in the Art area for children to use during choice time. Tell them that the magnetic letters and magnetic board will be in the Toys and Games area to use during choice time.

English-Language Learners
• As children learn to produce letter 

sounds in English, accept their attempts without correcting errors. Model correct pronunciation.

• Give all children time to express 
themselves.

• Provide laminated copies of children’s names in the Art area or Library area so children can practice putting the letters of their name in the correct sequence.
Including All Children
• Use hand-over-hand prompts with the stamps. Help the child practice the  

down-up movement of stamping.
• Glue the stamp to a larger block of wood to make it easier to use.
• Stabilize the paper with tape or place it inside a box top that provides “walls” for the stamping tool.

• Use a variety of weighted and textured papers to enhance sensory feedback.

LL07
Art

Objective 16
Demonstrates knowledge  
of the alphabet
a. Identi�es and names letters
Related Objectives: 7a, 8a, 11e, 16b, 17b, 28

Letters,  
Letters, Letters

YELLOW Choose three letter stamps or magnetic letters, including the �rst letter in the child’s name. 
Point to each letter and name it. Ask the child to point to and name any letters she can identify.

“�is letter looks like a circle. It’s an O.”“�is letter is curved and is the �rst letter in your name. It’s a C.”
GREEN Use 10 alphabet stamps or magnetic letters, including the letters in the child’s name. Ask the 

child to identify familiar letters, and talk about each letter’s distinguishing features. “You picked up the �rst letter in your name. It has a straight line down and a straight line at the 
bottom. Can you tell me what it is? Yes, it’s an L.”

GREEN Use 10 stamps or magnetic letters that include uppercase and lowercase letters. Ask the child 
to identify familiar letters, both uppercase and lowercase. Talk about the sounds of the letters 
as the child stamps them on the paper. Ask the child to identify any familiar letter sounds.“�is lowercase s looks similar to the uppercase S. What sound does the letter s make?”

BLUE

BLUE Encourage the child to spell his name on the paper or magnet board using the stamps or letter 
magnets. Make all letters available.
“You already found the �rst letter in your name. Try to �nd the rest of the letters for spelling out your name on the paper. What letter do you need next?”

PURPLE

PURPLE Invite the child to use the stamps or magnetic letters to spell familiar words. Suggest that the 
child think about the sounds he hears in the words, and use the Word Wall or other classroom 
print for help. O�er to help as appropriate.
“What words can you spell on your own? You are going to spell Mom on your paper? What word would you like to spell next?”

Teaching Sequence
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The Creative Curriculum® for Preschool Intentional Teaching Experiences

Questions to Guide  
Your Observations
• Did the child understand and use  

new vocabulary? (9a)

• In what ways did the child try to �gure  
out new uses for materials? (11e)

• Was the child able to connect the  
details of the trip to create a new 
imaginary experience? (14b)

YELLOW Introduce new vocabulary as you describe something you would take on the trip. Invite the 
child to ask what, who, and when questions that will help him or her learn more about the 
item. 

“Here is a picture of a sleeping bag. Do you know what it’s for?”
“I see that you are pointing to the zipper. It opens and closes the sleeping bag.”

GREEN Ask the child questions that prompt her to talk about her ideas and feelings about a trip. 
Invite the child to use who, what, where, and why questions to continue the discussion. 

“What do you think it would be like to be outside at night watching the stars?”
“What other questions do you have about our trip plans?”

GREEN Provide a simple idea for the trip and invite the child to expand on the idea. Use the child’s 
when, where, and how questions to lead the discussion. 

“I think we’ll need to pack food to bring with us. What types of food would be good to eat 
while we’re traveling?”

“Darius wants to know how heavy this suitcase is. �at’s a great question! Who has an idea 
about how we can �nd the answer?”

BLUE

BLUE Guide the child, as needed, to stay on topic. Invite the child to think of new ways to use the 
trip supplies. Invite him to share additional ideas about the trip plans.

“Chad, I know this discussion has reminded you about your birthday party and the new 
backpack your Nana gave you. How could we use that backpack on our trip?” 

“We decided we need a few plastic bags to put our trash in. What else could we use those plastic 
bags for?”

PURPLE

PURPLE When the child contributes ideas about the trip, ask her to explain why that idea will work well. 

“Selena, you think we should bring extra books. Why would we need to have them? Yes, in case 
our train is late and we have to wait at the train station. We can read books while we wait.” 

Materials: supplies or photos of supplies for a trip, 
e.g., suitcases, maps, tickets, packing list, etc.

1.  Show the children the di�erent supplies they might 
need if they were taking a trip. Name each item and  
talk about its use. Introduce this song to the tune 
of “The Farmer in the Dell.”

We’re going on a trip.
We’re going on a trip.
We need to pack a lot of things.
We’re going on a trip.

We need to pack a _____ . 
We’ need to pack a _____ . 
We need to pack a lot of things.
We’re going on a trip. 

2.  Invite the children to join you on an imaginary trip. 
Talk about the supplies you will need and what you 
might see during the trip.

“What will we need to bring on our trip? Let’s look 
at these pictures and decide what we could use.”

3.  Explore the di�erent aspects of a trip. Invite the 
children to think about what they will see and hear, 
and what they might do, on a trip that would be 
di�erent from what they do at home or school.

“If we go on a trip, then we will need to make sure 
we bring everything we need. Let’s think about what 
we’ll do on our trip. �at will help us decide what 
to bring.”

4.  As you and the children plan the trip details, 
periodically recall the discussion to help the 
children remember what they have talked about.

“So you have decided we de�nitely need to bring our 
jackets because it is cool outside. We’re also bringing 
sunscreen and hats.”

English-Language Learners
• When introducing a song, present the 

words �rst (without the melody). 

• Address children by name so they know 
they are being asked to participate.

• When you introduce the tune, begin by 
singing very slowly and clearly.

• Pass around the trip items as you say each 
item’s name so children can see and touch 
each one.

Including All Children
• Use gestures whenever possible to 

emphasize important details.

• Simplify questions by o�ering  
answer choices.

• Provide ample time for the child to 
process the question and answer.

• Provide a picture board of the objects and 
allow the child to identify the object he or 
she wants to discuss.

LL53
Library

Objective 9 
Uses language to express  
thoughts and needs

a. Uses an expanding expressive vocabulary

Related Objectives: 8a, 10a, 11e, 14b, 30, 31

We’re Going  
on a Trip

Teaching Sequence

What You Do

For review and alignment purposes only.

Young children develop comprehension 

skills through experiences that 

promote oral and written language 

skills (discussions, sociodramatic 

play, retellings, and engaging read-

alouds). Most important is the teacher’s 

role in helping children connect new 

information and experiences with what 

they already know.

•	 Build background knowledge and vocabulary 

through language games and materials.

•	 Encourage children to ask questions.

•	 Help children understand language by 

rephrasing when necessary.

•	 Read with children daily and talk about the 

story before, during, and after reading.

•	 Conduct repeated read-alouds of a single 

text, with successive instances serving 

increasingly complex instructional goals.

Example of a related Daily Resouce

ITE LL53, “We’re Going on a Trip”

The Creative Curriculum® for Preschool, Guided Edition, Volume 4: Language & Literacy

The Creative Curriculum® and Coaching to Fidelity

Comprehension

Component Description Effective Strategies
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GOLD® is an observation-based, rater-mediated assessment tool 

designed to help teachers derive meaning and purpose from the 

formative assessment process. Learning progressions—codified in  

the 38 research-based objectives for development and learning that 

serve as the backbone of both GOLD® and The Creative Curriculum®—

articulate the expected paths that children across all demographic 

subgroups typically take when acquiring knowledge, skills, and abilities  

in the areas most highly correlated to success at school. The learning 

progressions demonstrate how more complex skills are built on 

foundational skills. Thus, when teachers use GOLD® to document 

evidence of an individual child’s learning, they may be able to determine 

how to best scaffold the child’s continued development. For each 

component of the science of reading, GOLD® includes the following 

learning progressions.

Phonemic 
Awareness

Fluency

Phonics

Objective from Teaching Strategies® 

Objectives for Development and Learning Relevant Dimensions of Each ObjectiveComponent

Objective 15, “Demonstrates phonological  

awareness, phonics skills, and word recognition”

Objective 18, “Comprehends and responds to  

books and other texts”

Objective 15, “Demonstrates phonological  

awareness, phonics skills, and word recognition”

Objective 16, “Demonstrates knowledge of  
the alphabet”

•  15a, “Notices and discriminates rhyme”

•  15b, “Notices and discriminates alliteration”

•  15c, ��“Notices and discriminates discrete units of sound”

•  18a, “Interacts during reading experiences, book conversations,  

and text reflections”

•  18b, “Uses emergent reading skills”

•  18e, “Reads fluently”

• � 15d, “Applies phonics concepts and knowledge of word structure  

to decode text” 

•  16a, “Identifies and names letters”

•  16b, “Identifies letter-sound correspondences”

GOLD®
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GOLD®

Vocabulary

Comprehension

Objective 9, “Uses language to express thoughts  

and needs”

Objective 18, “Comprehends and responds to  

books and other texts”

•  9a, “Uses an expanding expressive vocabulary”

•  9b, “Speaks clearly”

•  9c, “Uses conventional grammar”

•  18c, “Retells stories and recounts details from informational texts”

•  18d, “Uses context clues to read and comprehend texts”

Objective from Teaching Strategies® 

Objectives for Development and Learning Relevant Dimensions of Each Objective

When teachers consult the progressions, they see which relevant skills 

are developmentally appropriate for each age group and grade-level, 

giving them ready access to two essential pieces of individualized 

assessment information.

1. � Is each child developing as expected (either at, above, or below  

the widely held expectation for their age group or grade level)  

in this area?

2. � What knowledge, skills, and abilities should my instruction be 

supporting next for each child? 

To illustrate the helpful information included in each of these 

progressions, let us describe one here.  Objective 15a, “Notices and 

discriminates rhyme,” describes the following widely held expectations 

for children’s development of this skill.

•	 During the second and third years of a child’s life, we can expect that 

he will be able to join in rhyming songs and games.

•	 During the third year of a child’s life and during the time a child spends 

in a three- and four-year-old preschool program, we can expect 

that she will learn to fill in missing rhyming words and spontaneously 

generate words that rhyme with a given word.

•	 During the four-year-old preschool year and kindergarten year, it is 

expected that a child will be able to decide if two words rhyme.

•	 During kindergarten and first grade, a child will typically learn to 

generate a group of rhyming words when given a word and then learn 

to generate rhyming words without a prompt word, identify rhyming 

words in written text, and use an understanding of rhyming to decode 

unfamiliar text.

Component
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ReadyRosie® is an evidence-informed, research-based family 

engagement and early learning resource that schools and programs can 

share with families. ReadyRosie® is designed to give families confidence 

in their ability to support their children’s development in intentional ways 

Families can boost children’s 

phonemic awareness skills through 

games, songs, and rhymes that 

play with the sounds of language.

Families have the power to make 

learning about letters and their 

sounds interesting and fun.

•	 Sequence of Sounds

•	 Listen, My Children

•	 Retelling the Story

•	 Echo Game

•	 Magnetic Letter Mix-Up

•	 Stomp the Letter

•	 Letter Hunt

•	 Thank-You Note

ReadyRosie®

Phonemic  
Awareness

Phonics

Description Modeled Moments videos to share with familiesComponent

and encourage them to share their unique knowledge of their children. 

The backbone of ReadyRosie® is its collection of Modeled Moments, 

which are videos of real children and families that demonstrate simple, 

effective ways to support children’s learning.
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ReadyRosie®

Families who know the joy of sharing 

books and stories with children 

also know that these experiences 

strengthen both children’s skills and 

family bonds.

Families can help children build a 

strong vocabulary by talking with 

them about their daily lives, asking 

and answering questions about the 

world around them, and sharing 

books and stories.

•	 Chime In

•	 Finish the Rhyme

•	 Reading Routines  

for Early Readers

•	 Model Expressive  

Reading

•	 I’m Thinking of an Animal

•	 Pantry Talk Description

•	 Mystery Bag

•	 How Many Can You 

Name?

Fluency

Vocabulary

Description Modeled Moments videos to share with familiesComponent



ReadyRosie®

Families are in a unique position to  

help their children build the background 

experiences and vocabulary necessary 

for strong comprehension skills. All  

it takes is engaging in and talking 

about their everyday interactions at 

home and the many places they visit  

as a family.

•	 Act It Out

•	 Funny Reading

•	 Book Bag Descriptions

•	 My Favorite Part

Comprehension

Description Modeled Moments videos to share with familiesComponent
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